
Step 1: your care team id1tifies which behaviors should be managed 
in a classroom and whichehaviors require immediate referral to the 
care team. Decisions of U nature should be done as a team in a CBC. 
Below are some promp"ts: get the team started. Capture responses on 
chart paper or a whitebo a. 

What behaviors shoube classroom managed and why? 

What behaviors shouresult in an immediate 
Office Discipline Refel (ODR) and why? 

ltep 2: as a team, create a process for classroom managed behaviors, moving 
·om the least restrictive to the most restrictive interventions. For example, teachers

,ngage in at least three unique, progressive interventions prior to referring a student
> the care team. 

•rogressive discipline: three strategies to use prior to an ODR 

1. Proximity, nonverbal redirection, verbal
redirection, full-class verbal redirection, humor

2. Restorative conversation (RC)

3.Call care team and/or call home

• these three interventions are done with integrity, a teacher can dramatically
:ecrease their numbers of ODRs per year.

Step 3: noting the thirdtervention above, when a teacher calls for support of a care team member, 
there are three ways a ire team member can use RCs when responding to a classroom: 

1. Least-restrictive: c arteam member has a RC with a student in the hall and they return to class
directly after.

2.More-restrictive: carceam member has a RC with a student in the hall and care team member pushes
into the classroom V\1 the student, helping them re-engage with the lesson before fading support. 

3. Most-restrictive: car<eam member has a RC with a student in the hall and, recognizing that the
student needs time/see to de-escalate, walks with the student to a private reflection space for a 
longer RC if needed 

The goal in restorative scipline is to return the student to class as quickly as possible, but this can only be 
done once they are cal,and ready to focus on the lesson. 

Step 4: create a process for an immediate care 
team referral. 

Sample process: 

Walk with referral (if paper copy) 
to designated space 

• Student silent reflection 

• Reflecting with care team member 

How do we make it right: 
planning for re-entry conversation 

Often, a care team member may not be available 
to see a student light away. In this case, staff 
can provide the student with a developmentally 
appropriate reflection sheet. For example, kinder­
garteners may need picture cues. 

Things to include in a reflection sheet: 

What happened? 

What will the teacher say happened? 

Who's been harmed? 

What needs to be done to make things right? 

For younger students, this should be less com­
plex, perhaps coloring in or circling emojis that 
express the situation, etc. 

When the care team member is ready, they will 
review the reflection sheet with the student and 
help them plan for the re-entry conversation with 
the teacher. The teacher needs to be ready to 
accept their return. 
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